L
.

-

~. DOCUMENT -RESUME SV ‘

y i . * :

ED 261 603 . ) . - HE 018 701 -
AUTHOR "¢ Arfken, Deborah BE. ’ ’ '
TITLE . - * A Lamp Beside the Academic Door: A Look at the ‘New

: ' ' ‘Student and Iiis Needs. o .
PUB DATE [Mar 81] o ' S
NOTE ‘ - 17p. ‘ « .
PUB TYPE - Viewpoints (120) ‘ L & \
ZORS PRICE MFQ1/PCO1 Plus Postage.; '
DESCRIPTORS Academic Abx$1ty, Adult Students *College Students;

Educatiogel]y Disadvantaged; Females; Higher

Educatio * {igh Risk S\gdents~ ‘Low Income Groups;

Minority Groups; *Nontraditional ‘Students; Open

) . . Enrollment; Reeniry Students; Remedial Programs{

« Stddent Needs; *Student Personnal Services; Teacher

- : - Responsibility; Teaching Methods , ~ -

ABSTRACT . : S
The p:oblems exper1enced by nontxad1t1ona1 college

students and .the responses by colleges and un1ver§1t1es are - .
coqs1dered The new students on campuses are adults, students from
lower socioeconomic levels, ethnic minorities, and women. Since many
nevw -students tend to hawe academic difficulties, colleges have
offered remedial classes in each subject area. Colleges can be
expected to £o§us increased attention”on the problems of the new
student population as the traditignal student population continues to .
decline., If remedial programs are to be successful, the student with

-t WEak skills must be identified early, preferably at aédmission or
or1entatxon time. The student will need intensive counsel1ng support
“to develop a more p051g}ve épd self-canfident approach t¢ learning.
The teacher should select the’ remedial program assignment, rather 4
than being assvgned to it. The teacher should have the respons1b1l1ty
to dec;de what is to be learned and ‘the teaching methods.

Ind1v1dua11zatxon of programs and Blopm's concept of mastery 1earn1ng -

may .be helpful approaches’. Students s ould kndw learning goals .and
work on small, sequential and structur®d learning units .that are
sglf paced. Constant feedback and evaluation are important.” (SW)

h . '
. * ~ . -
N - ~ N €, * ° e d
, .

. *******}c***************************************************************

*  Reproductions, supp11ed by EDRS are.the best that can be made *
¥ . from’ the originfal document. : . *

**********************'}'*******************************xﬂk:& AARANRAT R h Ak

. .l

2 . N

«

L]



.

ERIC

;

¢ .

*~ A LAMP BESIDE THE.ACADEMIC DOOR -,
A, LOOK AT THE_NEW STUDENT AND HIS NEEDS

~ - . A
T ! ’. / . . ’
L]
[} . e
4 ]
v 1S ¢ -
— ¢ -
i, . y .o
y 2 . o Lt
. y o
. . . Lt
?
. 'd
. {ﬁ\,‘<
" " Deborah E.. Agfken
. ‘ . ‘&
v - ,\ .- .
- 4 . i
AR ) D!PMWWDFEDUCA'DON ‘ “PERMISSIQN TO REPRODUCE THIS
NATIONAL INSTITUTE OF EDUCATION

EQUCATIONAL RESOL
.

+ MATERIAL HAS BEEN GRANTED BY
RCES INFORMATION  *
CENTER (ERIC)

(. This documaent has boen reproduced 2, j/ n “

receved from the parson or

organifaton ;
e f » \"’/IL G -
o Mmnor changes have been made 10 improve )
« feproduction quanty . ) ‘

»

— e e

TO THE EDUCATIONAL RESOURCES

® Ponts Sf view or 0pinions statedt n this docu i INFORMATION CENTER (ERIC)."
Ment.do not necessanty represant offrcial Nig * !
PUstOn or folcy . T
- . - Ve . . LaLY
*® > )
r's
'— * “




k2 22 %

S A Vb FLE R UL R e cartd e At o T ONLT
.

<

.

kY

AN

"ethnic minorities, and women.
n ties,,

e * Who Is the New Student?

Q.»

-~

‘Once upon a time in academic ]and all students-were highly prin-
cipled, highly motivated, high-achieving young men and women hetween

eighteen to twenty—two in age, seeking inte]]eétua] enfightment.®
These students have d1sappeared no one 1s sure just what happened

to them. In the1r p]aces ahe “the New Students, a heterogeneous group

N—
compr1sed'§$ all learners who were previouslyjunderrepresented 1n

. P

h1 her eaucet1on. .aduits, students from tower socioeconomic 1eve15,

! Despite their vast differences, they

. do shane Onefséiient characteristic; these students alkly have difficulty

—

"with academic worﬁ* ' . . N

-

- In thé’past,.educators have identified New Students dn ethnic terms

s &

However as K. Phtr1c1a Cross emphas1zes in her detailed- study, Beyond

~
%

the Ogen Door,xlearntng prob%ems'are not cglor beund, “In fact, two-

_thirds of ‘the commun1ty co]leges surveyed in 1971 stated that fewer

than one-fountnlof thenr students in remed1a] situations were of

ethnic m1nor1t1es.2' : .

S

. .0 ‘ N\
Specifica11y, thé New Student--or the remedigl, marg1na1 de-

ve]opmental _high r1sk, ‘sTow Jearner, 1ow-ach1ev1ng, educationally

hand1capped d1spr1v11eged disadvantaged, or ‘non- trad1t1oha] student

or whatever Tabel may turrently be in vogue--has an erratic school”
' , P R . . [3 . .

record. and unimpressiye standardized test scores. Usually, he scores

." ¢ - . -

- . . N . -
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" in’ schooTs and u1t1mate1y to a vocational career.;

in the lowest third._ Because he‘ngnot confident .of, his académijc abi- .

d v

fities, he will avoid risk situations. He prefers "to-learn what others

. \, 1 P

have sa1d ratper than to engage in hlsown 1nte11ectua1 quest1on1ng. Obi

y1ous]y, he does not enjoy abstract ideas,, preferr1ng 1nstead to learn 14

o 4

th1ngs that are tang1b1e and useful. Th1s pragmat1c nature attracts

him’to act1v1t1es, such as crafts and mechanics,- not ordinarily stressed

F4 3 " ’

With such a hgckground, why does the New Student ¢come fo.higher
educat1on? He comes becauSe he has been swept ﬂnto co}]ege by al society &
w1th r1s1ng educat1ona] asp1rat1ons He wants a better JOb and life

« 3 *
than his blue- co]Jar father, and society has assured. him that a college,

.or un1vers1ty degree wiTl prov1de that success. He comes a]so because

‘o

admissions off1cers have” actively recru1ted him.- . c.
. o
- ¢ ‘ * o .
what \ve His Problems? ° . . .

Once on campus, the New Studént beconies an academic probfem and

generates controversy between- adm1n1strat1on and facu]ty The studenfﬁe

-

does not penform trad1t1ona1 educat1ora1 tasks, particularly reading

and writing, with competency. Indeed, his achievement may on]y reach .

Jow junior ‘highwschooi level. he is the'product of a national school,
system that has seen mean composite scores on ACT tests p]upmet two
standard scores from 1964 to 1976.4 Abouttheon}y‘skill this stident
has, but one he excels in, i{ knowing how to avoid fai]ure. He w$ﬁ1
knowfhgTy avodd iearning situations where he must expose hinseif to
risk, preferring the_security of doing an.exercise over and over, euen

. B . [
when he has mastered'itﬁ As John Holt so astutely pointed out in

“



- in the early years of academic hist cry most students came from nomes . o

of wealthy aristocpats.. A college education was reserved, of course,

" and expanding financial aid, New Students méved en masse through the . 2

w

» —— . l‘.«‘ . B
.

How Children Fail, %ncompetence does | dve,advantage§ This st udent

has learned that not only does soc:etv reduce its expectations for him, s

.but so does he f v himself. If cne de]1berateIV'sets out to fa1] then

N

he.wi]f not be disappointed. . . e 3 ) . -

How Has .Higher "Education Reacted -to Hig?

\

a "

. - _ . p- ,
To understand the extent of‘%hn Drnh! em winich inextrjcab]y-binds — P

-

the New Student and higher education, it is’ necessary to member thét

. ( M ’ * ~ ' .
for the brightest and especially for the wealthiest. As-the population © .

of the country swelled wi'th- influxes of Enmigrants, the aristocu tic \uéa
was chailenged by those who ma1nta1ned a c%?)ege education shou]d be an

earned right rather than a birthright' These .advocates of mori{ocracy

- 4 "

felt the crlter1a for admission should be based on academic ab111ty and .

Millingness to study hard. While the new meritocracy led to a demogra-

tization of higher educaticn, ironically its alademic admissions tests

~

aiso set up new barriers.\

Ll
‘4

By the early ]970 S thern was growing evidence that revolt was

oucur%1ng on 2 3gain as New Siudents aemanded to enter the doors of ,

_)..)

higher education without the bapriers of e1ther ‘the aristocratic ox . -

m?ritocrat{c systeins. Encouraoed by the po c1h1on‘of the 1970 Task

¢

Force on Higher Education, the "reievancy" theme of fmerican society,

ar

open doors of education. By 1978 ovei seventy per cent ¢f .the four- . :

year colleyes and universities admitted to an oper door admissions .
5 ] . v . . ‘ .. .

and recruitment policy.




' Immed1ate1y, the controNersy flared. Faculty who had delighted '
in teach1ng those ﬁIgh]y se]ected students with h1gh test scores and
«h1gh mot1vat1on went 1nto deep shock. Professors could not under-

, :stand the New Student's lack o} interest and_mottvation;‘much_Jess .
the appa]]ing display of inferior ski]]s. They dreaded the'demeaning
task of trying to teach th1s~student who did not learn well by 1isten-

” “ing and read1ng and who def1n1te1y did not f1t 1nto a trad*t1ona1 c]ass-'
room teach1ng s1tuat1on As a resu]t, a d1ff1cu]t circumstance was of-
ten compounded and the New Studenf subJected to "deliberate profess1ona1 N
neglect." He became ah academ1c "afterthought w6 add1t1on to the

* severe educat1ona1 Jknp]ems these students exhioyted commun1ty col]eges
found their attrition rate m0;1ng from-34.4 per cen\ td 40.1 per cent,

‘

and senior colleges found theirs accelerating from 13.6 per cent to’

29.6 per cent. The overail rate had moved from 19.9 per cént to 35 8
]
7 ¢ - ik

hd -

«

per cent.
. \ -

Initially, educators and admipistrators in four year institutiofis
pis v

»

\ PR
subscribed to the ph?ﬁosophies of "if the door can opemythen it can also

revolve shut“ and- "eq;a] educat1ona] opportunity is fine as long as it

does not rlash with our va]ues '

+ By the mid 1970's, howeﬁer, even' the most seclusive institutiohs
had come to realize that the New Student was here to stay. In fact,'
the New Student would hgve to be encouraged, even courteg, topstax
in the ensuing decades of decline. E .

But how,could thé New Student be taught? Rémedia] classes in

"

each subject area were the instant answer. Faculty saw these cpurses




as buffer zones, holding New Students until they cou]q‘pass muster, ?

w

and assume the1r 1dent1ty as - trad1t1ona1 students Hehe the sthdent,
alreally demoralized by h1$ 1n1t1aﬂ difficulties in college and his
less than persistent nature, was given a program which many faculty
scorned as being watereq dowﬁ,(glprggram which they felt gave a&ay '’ ‘

. grades ahg credit for less than college work. Some colleges even saw . ~

. .
K s '

remedial progrdms as custodia]i such programs were to keep student; out . .
~ . N “ ‘. .
.of. the labor market, out of'tfbubﬂe'and off the streats.

.

. ,'Lafer evsquat1ons‘of these du1ck éo]ut1on coursés .were damn1ng
' Rosen, Brunner and Rowler in t§:1r monograph saw these students .as
“branded, off1c1a11y or-by 1mp]1cet10n“ as seeond- c]ass citizens of ~*
theJr coTlege. A former‘remed1a1 stydent, Jerome Ben, Rosen, painfully-
‘ - . .. reco]]etts: "So there it was, a whole Tife fragmenteq)hy the gggwjhg‘

. - . fear of the uneducable. I was uneducablg inmath and therefore worth- i ' (

»  less in every other aspect of life, I felt'this as deep]yfas the fore-
e / . ” .
taste of death."® But most depressing of all was John ¥ Roueche's "
. . B ) L.
A study in 1968, the first national study of remedial .education programs .
* L

in American community co]feges, which documented the widespread fai]une>

How Can Higher Education Meet His Needs? v

-
<

- ~ hAs hﬁgher education moves into the next three decades of declining -
student gopu]at13p the.issue of' the New Student w111 rece1ve sharp

o of remedial programs to be of any real assistance to their students.
|

L attent1on, for it 1s the New: Student who will keep the institution
\

alive. Thus we must faqe the jarring quest1on that K. Patricia Cross




~
N .
& ?

poses 1n Beyond - the Open Door Has higher edﬁcation faced up to, the )

. ~ e
’ " fact that equa]1ty of educat1ona] opportunlty requires more than guaran-

-

-tees of equa] acceéss to post-secondary educartmn'?9 +If there is no answerv v e
g : E
.provided, then higher education de]1vers these students a double whammy: -

o it keeps the academ1ca]1y untalented student in a s1tuat1ob where he
does not do wel]vandouearns no marketab]e sk1]1s and ¢then sends h1m out

. “to the workforce, doomed to Tow entry-%eyel JObS .

| As adminmistratprs and-facu]ty make their plans for this stuoent,

. . ] i </
they must .first dispel what the media has labelled "mounting alarm.” e

Remedial education is nothing new. Actua]ly,,higher educat%on has.aJ-
< . ways had acaoemically weak and poorly prepared students. Ne]]esﬁex Co]; ~
| lege,, for e;amp]e, otfered a "remediatiofn course for academic deficiency"
in 1894 and thus claips d1st1nct1on for be1ng the f1rst in the field.
In the 1940's study sk1]]s and remed1a1 read1ng courses were offared .
. - (__t numerous colleges and un1vers1t1es, 1nc1ud1ng Stanford and Harvard.
< It was onTy during the T950 s and 1960's that students with 1earn1ng

G .

,problems wereeden1ed admission to the more prest1g1ous four year in- T ;l

K f st1tot1ons . The d1fference now is that tha\problem is so pervas1ve = |
that it, represents all of academ1c society. The decl1ne of scores on . ‘
the College Entrance Exam}nat16h Board, Amer1can Cb]]ege Tes¢1~g program,

» and the Nat1ona] Assessment. of Educat1ona] Psograms witnesses the fact.

.

Thus we f1nd remed1a] programs necessary in even the most se]ect1ve in-~

r ’

the dramatic increase iR such services:

]

\ . N . e, .

-~

|

|

|

- , stitutions. The following facts drawn from Roueche's 1976 curvey show ¢ ‘
' |




' 86% of a]l colleges and urviversities provide spec1a1 )
services for -the academically disadvantaged. This )
is. true—for 95% of the cammunity’ cd]leges and 77% of
the sen1or colleges.

83% of the commznqu co]]eges and, 68% of the senjor
col]eges proy1d diagnostic services. .

'61%'of the sen1or‘c01]eges proyide learning assis-
iince centers. :

\ L«

" Maxwell's Improving Student Eearning Skills supports these. figures

and'stafes that there are specifically 1:848‘]earning'center,cdmpénénts'
N 3 . X

in 1,433 independent coL]eges and univérsities in~N6nth‘America ]]This$
,.number ddub1ed bétween 1974 and 1977 with four-year 1n°t1tutions %now-

'1ng thevgreatest increase. - ) : .

-~

it is qrg§1a1 then for the institution, the president, dean, trus-

_ tees and faculty to recognize the needgfor a comprehensive remedial

» » $ »
learning program, foqg;t*demdnds institutional priority and dollar

* commi tments —x | 8

While there are neny facets of 3 successful prdgram, studies

reveal that those organized by departnent or division, those offering
. . -~ -.\ ) .

grades and credit, and those providing peer tutoring are the most suc-

cessful.'2

: ? -
3 » .

‘When it comes down to essentials, however, the keys to a sound pro-
, gram accarding to Roueche, Maxwell, and rYoss--the acknowledged experts
in this field--are found in the identification of the student, the

selection of the teacher, and the feacning‘methods.

S If the program is to be successful, the student with weak skills

must.be identified éarly, preferably at admission or orientation time.
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To. facilitate this process, Maxwel prdvides suggestions for question-

naires and'p]acements tests in her handbook. The student will need in-
tens1Ve counseling support wh11e his fear of-failure pattern is replaced
with a more pos1t1ve seTf-conf1dent approach to learning. During this . '

~

time, he shou]d be told frank?y aust Fiow the un1vers1ty proposes to

'help h1m and how successfu] the pragram has been in reta1n1ng and gradu-

at1ng studanxs \ The student should also know from the onset that the
2, B

' ' un1vers1ty cannot perform miracles 1n,a semester or two; he shou]d know
. 2, y ® ' .
how vital fiis own active participation is.
’ ¥ . . o .
In this learning enyironment, teachers are the master key. ,As Mina

]

Shaughnessy said in her remarkab]e book, Errors and Expectat1ons, "Good

teachers make good programs.' The teacher should se]ect this program-,

'ass1gnment he should not be aséigned to it. It is then his respons1b1]1ty

to decide what is to be learned and how it is to be taught, to get in-
volved w1th the students, and to comm0n1cate h]s expectat1ons by Class-
room behavior.

~ . '

. AN
Kenneth Bruffee, professor of English at Brooklyn College, director

of Freshman English in 1970, and an eﬁr]& volunteer in this program;.
exemplifies the special qualities this kioa of teacher needs. To learn

"the feelingg of anxiety, embarrassment, and dumb incapacity" that New

: ) /,’»‘Students have, he and other golleagues signed up for courses outside

Y i?y 'their areas of specialization. In a recent article, he recounts Ythe

fear of being exposed by making mistakes, the terror in taking an .

» [} 2 $

< exam, the chagrin of being yraded." Havimg experienced this, he finds ¢
<l

he is no longer shocked by the problems of teaching the New Student

. - - - ]3
/ but rather exhilarated by the "new intellectual frontier,"




‘= Inaneffort to break the deadlock of the traditional methods,

the'teacher {mplements new teaching strategies involving individuali-

- zation of programs and Bloom's concept of mastery 1earn1ng elnstead

© of teach1ng from the student's weakdesses, he’ teaches towards the

student s strengths, thus always emphas1zxng and re1nforc1ng the posi-
tive. Learn1ng becomes active when the student knows his goals; works
. on small, sequent1a? and carefulJy structured 1earn1ng units; proceeds
’ at his own pace; and receives gonstant feedback and evaluatian.
‘ Usingtan(individua]ized approach and self-pacing, given sufficient
time and .appropriate help, Benjamin Bloom.c]aims that it is pgssibTe

for ninety-five per cent of the students to master learning and thus

break the fa11ure syndrome. !

, Roueche’ s latest research adv1ses that progress can be «measured by

. chart1ng the student'd GPA at selected intervals in his collegiate
course; ‘by measuring his persistence in completing subsequent semes-
.ters;.and by evaluating his attitude toward connseling, instruction3
and the total “developmental program. In a comprehensive study, Roueche
fonnd that “remedial students made significantly higher grades than did

’ conparable students .in non-remedial programs." Specifically, he found
that these students earned a mean GPA of 2.66, almost three-fourths of

a gradepoint higher than the 1.96 mean GPA earned by high-risk students

¥ Systemat1c evaluat1ons of;\ne learning program are important.
14 ’

’ B in. non-remedial prografis.
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Sobering Conclusions

[

.
-

Although the academic nature of the student bady has been crang1ng
rapidly in the past decade and will cont1nue to do so ever more by the
end of this century and a]though these decade$ w111 "un1eash grave learn-
ing problems,". higher educat1on will not only surv1ve but will be better
for the exper1ence 15 ‘ ) . .

As remed1a] ‘education becomes a major academ1c‘enterpr1se facu]ty

are >Mministration must beware the m1sp1aced enthusiasm that h1gher !

educaticn can be all th1ngs to all peop]e Yes, the presence of these

_ New Students should cause the. academwc commun1ty to rethink o]d vanues LRI

and ]earn to acéept students for what they are and for where they cbme
from. But, abdve al¥, the 1nst1tutzon must make a real, not just a
professed -commitment to all students it adm1ts It must probe for
the motives behind jits programs To d8 SO, DeXter suggests we ask the
following germane‘questions. Do the programs emanate f?om a clear and™
thorough understanding of'the-needs of. the students’ Do they invite
affect1ve as well as cognitive growth? Are the fundamenta1 philoso-
ph1es which support tha ava1]ab]e progranis flexible enough to acconmo-
date exper1mentht1on and. chanqe?]6 A1l educators must acknowledge the'
necess1ty for continually updating the dnstructiona] and administratiue
policies. By deve]op1ng appropriate 1earn1ng programs, the 1nst1tut1on
will achieve a chain effect of benefits. It will crack a subt]e track-
ing system, eliminate discrimination along racial or class }ines, and’

* —

Create respect for minority cultures and 1ife exper%ences. In turn,

it will successfully integrate the New'Student into higher education.
¢

12

Fi
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-Finally, it will facilitate institutional.renewal and survival at a .

»

time when higher education fieeds it most. .Thé ihstitutiohWill light

a *amp beside the academié door. Nhen.iniyears to come educaters Took
back, one hopes that they in Qigheﬁ education will echo Charles Dicken's
description o% another troubled, era: '

It was the best of times, it was the worst of times,
it was the age of wisdom, it was the age of foolishness,
it was the epoch of belief, it was the epoch of inciredulity,
it was the season of Light, it was the season of Darkness,
it'was the spring of hope, it was the winter of despair, ’
we had everything beforg,us, we had nothing before .us, we '
were all going direct to Heaven, 'we were all going direct
the other way-in short, the period was so like the present
period, that some of its noisiest authorities insisted on |
its being received, for good or f?s evil, in the super-
lative degree of comparison only. :

» . . {'1

3
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